Domain I: Planning and Preparation

Unsatisfactory

Basic

Proficient

Distinguished

1a Demon-
strating
knowledge of
content and

pedagogy

Teacher's plans and prac-
tice display little knowledge
of the content, prerequisite
relationships between differ-
ent aspects of the content,
or of the instructional prac-
tices specific to that disci-
pline.

Teacher's plans and practice
reflect some awareness of the
important concepts in the dis-
cipline, prerequisite relations
between them and of the in-
structional practices specific to
that discipline.

Teacher’s plans and prac-
tice reflect solid knowledge
of the content, prerequisite
relations between important
concepts and of the instruc-
tional practices specific to
that discipline.

Teacher's plans and practice re-
flect extensive knowledge of the
content and of the structure of the
discipline. Teacher actively builds
on knowledge of prerequisites and
misconceptions when describing
instruction or seeking causes for
student misunderstanding.

1b Demon-
strating
knowledge of
students

Teacher demonstrates little
or no knowledge of stu-
dents’ backgrounds, cul-
tures, skills, language profi-
ciency, interests, and spe-
cial needs, and does not
seek such understanding.

Teacher indicates the impor-
tance of understanding stu-
dents’ backgrounds, cultures,
skills, language proficiency,
interests, and special needs,
and attains this knowledge for
the class as a whole.

Teacher actively seeks
knowledge of students’
backgrounds, cultures,
skills, language proficiency,
interests, and special
needs, and attains this
knowledge for groups of
students.

Teacher actively seeks knowledge
of students’ backgrounds, cul-
tures, skills, language proficiency,
interests, and special needs from
a variety of sources, and attains
this knowledge for individual stu-
dents.

1c Setting in-
structional
outcomes

Instructional outcomes are
unsuitable for students,
represent trivial or low-level
learning, or are stated only
as activities. They do not
permit viable methods of
assessment.

Instructional outcomes are of
moderate rigor and are suit-
able for some students, but
consist of a combination of
activities and goals, some of
which permit viable methods of
assessment. They reflect
more than one type of learn-
ing, but teacher makes no
attempt at coordination or
integration.

Instructional outcomes are
stated as goals reflecting
high-level learning and cur-
riculum standards. They
are suitable for most stu-
dents in the class, represent
different types of learning,
and are capable of assess-
ment. The outcomes reflect
opportunities for coordina-
tion.

Instructional outcomes are stated
as goals that can be assessed,
reflecting rigorous learning and
curriculum standards. They repre-
sent different types of content,
offer opportunities for both coordi-
nation and integration, and take
account of the needs of individual
students.

1d Demon-
strating
knowledge of
resources

Teacher demonstrates little
or no familiarity with re-
sources to enhance own
knowiedge, to use in teach-
ing, or for students who
need them. Teacher does
not seek such knowledge.

Teacher demonstrates some
familiarity with resources avail-
able through the school or
district to enhance own knowl-
edge, to use in teaching, or for
students who need them.
Teacher does not seek to
extend such knowledge.

Teacher is fully aware of the
resources available through
the school or district to en-
hance own knowledge, to
use in teaching, or for stu-
dents who need them.

Teacher seeks out resources in
and beyond the school or district
in professional organizations, on
the Internet, and in the community
to enhance own knowledge, to use
in teaching, and for students who
need them.

1e Designing
coherent in-
struction

The series of learning ex-
periences are poorly aligned
with the instructional out-
comes and do not represent
a coherent structure. They
are suitable for only some
students.

The series of learning experi-
ences demonstrates partial
alignment with instructional
outcomes, some of which are
likely to engage students in
significant learning. The les-
son or unit has a recognizable
structure and reflects partial
knowledge of students and
resources.

Teacher coordinates knowl-
edge of content, of students,
and of resources, to design
a series of learning experi-
ences aligned to instruc-
tional outcomes and suit-
able to groups of students.
The lesson or unit has a
clear structure and is likely
to engage students in sig-
nificant learning.

Teacher coordinates knowledge of
content, of students, and of re-
sources, to design a series of
learning experiences aligned to
instructional outcomes, differenti-
ated where appropriate to make
them suitable to all students and
likely to engage them in significant
learning. The lesson or unit's
structure is clear and allows for
different pathways according to
student needs.

1f Designing
student as-
sessments

Teacher's plan for assess-
ing student learning con-
tains no clear criteria or
standards, is poorly aligned
with the instructional out-
comes, or is inappropriate to
many students. The resuits
of assessment have minimal
impact on the design of
future instruction.

Teacher's plan for student
assessment is partially aligned
with the instructional out-
comes, without clear criteria,
and inappropriate for at least
some students. Teacher in-
tends to use assessment re-
sults to plan for future instruc-
tion for the class as a whole.

Teacher's plan for student
assessment is aligned with
the instructional outcomes,
using clear criteria, is appro-
priate to the needs of stu-
dents Teacher intends to
use assessment results to
plan for future instruction for
groups of students.

Teacher’s plan for student assess-
ment is fully aligned with the in-
structional outcomes, with clear
criteria and standards that show
evidence of student contribution to
their development. Assessment
methodologies may have been
adapted for individuals, and the
teacher intends to use assess-
ment results to plan future instruc-
tion for individual students.
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